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INTRODUCTION

Writing is considered the most difficult subject in college as it is more complex and requires
components such as spelling, grammar, punctuation, genres, handwriting, and vocabulary to be put
together. Writing can be defined as a process, an activity, a record, or a word on a page. According to
Rebecca (2003), a narrative text is a text that narrates a series of logically and chronologically related
events caused or experienced by various factors. In addition, she notes that a key to understanding a
narrative is the meaning of the plot, the theme, the characters, and events, and how they relate.
Anderson and Anderson (1997) backs this up, stating that the steps for constructing a narrative are
orientation (exposition), complication (rising action), sequence of events (climax), resolution (falling
action), and reorientation. It means the narrative text is a kind of writing that explains a story in terms
of orientation, complication, climax, resolution, and reorientation. Narrative writing is used to describe
something interesting, such as a joke or the events of the day, in the privacy of a diary or journal. While
Hayllar (2004) argues that a narrative is to tell a story or tale that is an orderly account of events in
speech or writing. In line Sadler and Hayllar (2004) argued a narrative text has four parts: orientation,
complications, climax, and resolution. Based on a preliminary study done by the researcher on the
third-semester students at Foreign Languages College Malang (Stiba Malang is one of the Colleges in
Indonesia located in East Java Malang city and has four minor languages study and one major English
department, Japan, German, Mandarin Arabic, and English) in which the course of writing is given, it
is found that almost 90 % percent of students interpreted the generic structure such as orientation,
complication sequence of events, resolution, and reorientation as too simple and inaccurate. For
example, they incorrectly understand the first generic structure called "exposition" which is used in
narrative text. They interpreted the exposition as a kind of simple explanation of the person involved
in the narrative text without a detailed explanation of the place, the time, or the moment of activity.
However, Anderson and Anderson (1997) states that a good narrative in applying orientation builds
toward what characters look like (their experience), where the action is taking place (the setting), and
how things are happening (the action). It introduces who, where, what, and when within the context
of the action. The students still have difficulties applying the orientation of writing narrative text, so
most of them write at the beginning of the narrative unclearly.

Complication: This second generic structure is understood as the difficulty faced by the character
involved in the narrative text. This can be understood by the reader that the main characters are facing
a problem, but it is unclear why it is a problem, yet a good complication must be able to determine
whether or not the text "lives". If the narrative text is regarded as "alive", it will entice readers to read
it. Furthermore, complications will intrude on the reader's emotions. Anderson and Anderson (1997)
stated that "a set off a chain of events that affects what will occur in the story". The character(s) should
then solve the later-occurring problem. Event sequence (climax) Furthermore, the third stage of the

195

1College of Foreign Languages Makng (STIBA Malang), mochiarkamtin@qmail.com, https://orcid.org/0000-0001-6893-1651
2Islamic University of Darul’Ulum Lamongan Indonesia, irmayani@un sda.ac.id

www.ijere.com


mailto:mochtarkamtin@gmail.com
https://orcid.org/0000-0001-6893-1651
mailto:irmayani@unisda.ac.id

usanto 1. & Irmayani (20231, Using plot of the prose asthe model of writing narrative fext jonallournal of Educati Research Revie (2)195:20;

narrative text is comprehended by the students as the problem-solving of the difficulty. Furthermore,
the students did not mention the component and how the problems were solved. Nevertheless, the
climax gives the reader information about how the problem affects the characters.

Resolving and reorienting, this fort's requirement of writing the narrative text was mostly interpreted
erroneously by the students. The solution to the character's problem is a little difficult to grasp, even
this stage provides the solution to the character's problem(s), and it must be clear how the characters
finally resolve the complications. It leads to a happy or unhappy ending in the story. In short, the
resolution is the set of actions that bring the story to its conclusion (Anderson & Anderson, 1997).

Personality

Character is not involved in the prerequisites for writing a narrative essay, but it has been included in
the orientation or exposition. Some mistakes made by the student in applying characters in a narrative
essay are that the details related to the main character were not mentioned and the main characters
were not named. It makes it hard for the readers to grasp the story. On the contrary, characters play an
important role in orientation; therefore, narrators must be able to develop characters well. Characters
are well-developed developed when they meet some criteria of good character (Peha, 1995). First of all,
the characters have to be people. That puts the readers at ease. Understand history as they are human
and surely, they will know a lot about being human. However, the characters can be animals or
personified non-living things, as used in fables or fairy tales. Second, the characters must be original to
avoid monotony for the readers of the characters they have identified. Thirdly, the characters ought to
be sort of noted people. Making an excellent character needs an implausible quantity of details. Thus,
writers have got to grasp everything regarding the characters to create their lives sure-fire in words.
Fourthly, the characters ought to be realistic. This implies that the characters should make sense to the
readers. For instance, a fighter jet pilot had just graduated from secondary school. This example is
irrational since becoming a fighter jet requires a highly skilled man. The problems raised by the
students in the second semester of writing course 1, especially in writing narrative essays, were
supported by the following table score rubric given by the class lecturer.
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Table 1: Students’ score of narrative text given by the teacher before applying prose plot

No Students “initial Orientation Score Problem/Conflict Score Tllustrations of climax Score Solution/ Total and Converson
score
Resolution Score

1 And 2 1 2 2 7
2 Don 2 1 2 2 7
3 Al 2 2 2 2 8
4 Ton 2 1 1 2 6
5 Jon 2 2 1 2 7
6 Sre 3 2 1 2 8
7 Chin 3 3 3 3 9
8 End 3 3 2 2 10
9 Mar 4 3 2 3 12
10 This 3 2 2 2 9
11 Yan 1 2 2 2 7
12 Sas 1 2 1 2 6
13 Af 4 3 2 3 12
14 Ell 1 1 2 2 6
15 Ed 1 2 2 2 7
16 Din 1 2 2 2 7
17 En 2 2 1 2 7
18 Yan 3 3 2 2 10
19 Ar 2 1 2 2 7
20 Zan 1 1 1 2 5

The passing grade for writing narrative text, as determined by the College of Foreign Languages
(Stiba Malang), is 10. The students getting a total score below 10 are categorized as failed, and they
must take a remedial test. If they fail the retake test, they must take the course the next semester. From
the score listgiven by lecturer of the writing 1, only 4 students passed from writing 1, called "narrative
text writing". The scoring system for the narrative text is based on the following Table.
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Table 2: Scoring Rubric of Narrative Generic Structure

CATEGORY
Solution/Resolution

Orientation

Problem/Conflict

Tllustrations of climax

Characters

4

The solution to the character\'s
problem is easy to understand
and is logical. There are
noloose ends.

Many vivid, descriptive words
are used to show when and
where the story took phce.

Itis very easy for the readsr o
understand the problem the
main character(s) face and
why itis a problem.

Original climax illustrations
are detailed, attractive, and
creative and relate to the text
on the page.

The main characters are
named and clearly described
in the text as well as pictures
Most readers could describe

3

The solution to the character\'s
problem is easy to understand
and is some what logical.

Some vivid, descriptive words
are used to tell the audience
when and where the story ook
place.

Tt is fairly easy for the reader ©
understand the problem the
main characters face and why it
is a problem.

Original climax illustrations are
some what detailed, attractive
and relate to the text on the
page.

The main characters are named
and described. Most readers
would have some idea of what
the characters looked like.

2

The solution to the
character\'s problem & a
little hard to understand.

The reader can figure out
when and where the story
took place, but the author
didn\'t supply much detail.
Itis fairly easy for the reader
to understand the problem
the main characters face but
it is not clear why it is a
problem.

Original climax illustrations
relate to the text on the page

The main characters are
named. The reader knows
very little about the
characters.

1
No solution is attempted or it
is impossible to understand.

The reader has troubke
figuring out when and
where the story took
place.

It is not clear what
problem  the main
characters face.

Climax Tlustrations are
not present OR they are
not original.

It is hard to tell who the
main charactersare.

the characters accurately.

From the problems found in the preliminary study, the researchers need to research to assist the
students in improving their skills in narrative text writing. The focus of improving the students'
capabilities is applying the writing of narrative text through prose plot. A plot hasbeen defined as an
arrangement of events, some of which can be described as key moments in the narrative
(Chatman, 1978).

Based on the explanation, writing narrative text has a close relationship with the plot of prose. By
following the plot of prose, the writers of narrative text can make a perfect arrangement of the text. It
can be seen in the kinds of groups in the prose plot. The group of prose plots consists of three groups.
The first group comprises three elements: 1) rising action, 2) climax and 3) falling action. The second
group contains five elements (Freytag, 1863): 1) exposition, 2) complications, and 3) climax. 4)
Disagreement, 5) Denouement. The third group consists of seven elements: 1) exposition, in which the
narrator tries to "lay it out” in terms of time, place, local color, and participants; 2) an initiating moment,
where the narrator "gets something going"; 3) developing conflict, in which the narrator "knots it all
up properly” or "messes it up"; 4) climax, in which he "knows it all up properly" or "messes it up" 5)
dénouement, where he loosens it and where a crucial event makes the resolution possible.
6) Final Suspense where the events are kept "untangled" and 7) a conclusion where the narrator "wraps
itup".

METHOD

The method of study applied in this research is action research. Action research involves taking a
self-reflective, critical, and systematic approach to exploring your teaching contexts. In action research,
a teacher becomes an investigator or an explorer of his or her teaching context, while at the same time
being one of the participants in it (Burn, 2010). Furthermore, Kemmis and Mc Taggar (1988) suggested
that the model of action research covers four steps: planning, acting, observing, and reflecting. The
planning in this research was done after the researchers knew the problem of teaching and learning
faced by the students through preliminary study. In this preliminary study, it was found some
problems: 1) 90 % percent of the students could not write well the narrative text; 2) the student’s mood
of learning was low; 3) the way the lectures explain the writing of narrative texts is hard to understand
as the lecturers cannot give an example of the generic structure of the narrative text 4) The exercise of
writing the narrative text was not frequently given. In that case, the researcher took some steps in
planning: 1) developing a lesson plan for teaching narrative text using plot prose 2) Choosing the
appropriate method and strategy for teaching 3) preparing the teaching material to support the process
of improving the students’ capability in writing narrative text 4) Designing appropriate exercises to
stimulate the students will of writing 5) designing a questionnaire to know the students” development
in writing narrative text.
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The acting in this research was run in eight meetings. Every step of teaching consisted of three stages:
pre-teaching, while teaching, and post-teaching. Meeting 1: pre-teaching: at this stage, the lecturer
introduced the first element of plot prose called exposition by asking them some questions related to
the topic they wanted to develop, such as asking the character, the place, the time, or the moment the
story occurred. This step is labeled "lead-in-activity." The goal of this step is to activate the students’
prior knowledge before learning and to make them ready to focus on the topic of the course. This is
supported by constructivism theory, arguing that learning is not a process of absorbing knowledge
that's already out there in the world, but rather a process of making knowledge from scratch (McLeod,
2019). The next step was acting or practicing teaching in a class by using a teaching narrative text with
a prose plot. While teaching, the lecturer explained how to begin writing a narrative by introducing
how to make correct exposition, such as by explaining that exposition is the layout of the material in
the story. The components of the story must be detailed, such as the main characters, their
backgrounds, their characteristics, goals, limitations, and potential. Other important factors besides
the character are the setting of time, the place of the event, and everything else that is going to be
important in the story. After understanding how to write exposition in a narrative text using the prose
plot, the students were asked to write the exposition only without conflict. The following step after
teaching was Post teaching: in this activity, the lecturer evaluated the results of the students’' work of
writing an exposition of narrative text and gave feedback on the mistakes made by the students if any
and ended by giving the motivation to keep trying on writing narrative text with different topics.
Meeting II: Pre-teaching, the meeting was begun by activating the students” prior knowledge through
questions. The questions were directed to make them know how the conflict began such as what the
differences between protagonist and antagonist were and questions relating to the opposite
characterization of the character such as good and evil, faithful and betrayal, honest and lying, etc.
The purposes of these questions triggered them to think about what had been known before to be
used in the present learning. Asking students whatthey already know about a topic and what puzzles
them allows for assessing the students' prior knowledge and the processes by which they will make
sense of phenomena. While teaching, this step explained how to write the complication or how to
develop conflict in writing the narrative text. The complication marks the start of the main conflict in
the story. Theparticipants remain the protagonist and the antagonist, together with the ideas or values
they characterize, such as good and evil, individualism and collectivization, childhood and age, love
and hate, intelligence and stupidity, knowledge and ignorance, freedom and slavery, desire and
resistance, and the like. After the students got the way how to write complications in narrative text,
they were asked to write the exposition without other components of narrative text generic structures.
Post-teaching. At the end of the teaching complication, feedback on the writing complication was
given to make the students confident about what they had done. While giving feedback, the lecturer
also motivated the students to write and to read more about the complication in a story. Meeting III:
Pre-teaching, the third meeting topic was the climax. Like the previous method, the first activity
always activated the student's schemata by asking some questions related to climax such as what they
knew about a turning point, what they felt about whathasgonebeforeandwh atwillcomeafter, and how
the action was undertaken to resolve the conflict. By answering the questions given, the students had
an image of what was supposed to do in the climax.

While teaching; in while teaching the lecturer explained what the climax was and how the
climax was made. The climax is the most noteworthy point of tension in a
storyline, frequently delineated by an encounter between the protagonist and antagonist A
climax settles the main conflict of the story and is the minute the most character reaches —or comes up
short of reaching—their goal. The climax is the turning point of the story where the problem was
resolved. After comprehending the point of the climax, the students were asked to write the climax of
the story based on their previous meeting of exposition and conflict. Post-teaching: in post-teaching,
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the activities were focused on evaluation and motivation. The evaluation was given to the works of
students in writing the climax in the form of feedback. The feedback must be given directly to make the
students know what their weaknesses are and how to make a good climax in narrative writing. After
the feedback, my motivation was for ending the teaching. In The Theory Of Operant Conditioning,
Skinner (1963) argued that motivation must always be given to make them enthusiastic to learn. The
motivation given could be in the form of a score or praise. Meeting-IV: Pre-teaching, the fort meeting,
or the last meeting topic was resolution. The pre-teaching was always begun by asking questions
related to the topic to activate the students' prior knowledge such as how you usually felt at the end of
the story, whether you felt happy or sad and how the main character's life was at the end of the story.
Some of those questions could guide the students' minds to think over their previous experiences of
reading the story. While-teaching: this stage was a part used by the lecturer to give an understanding
of the main topic. As the topic was the resoluti on, the lecturer explained that resolution (a releasing or
untying) or denouement (untying) is the setof actions bringing the story to its conclusion. The major
actions are completed and the final action, the walking, underscores the note of finality. This means at
the end of the story, the writer must describe clearly how the end of the story or how the story was
finished. It could be a happy ending, sad ending, or tragedy and an unfinished ending (the ending was
submitted to the reading mind). After all the students understood how to write the resolution in the
narrative text, they were asked to write the narrative text based on their previous topic; exposition,
complication, and climax. Post-Teaching. This step was always used by the lecturer to give feedback
and correction for the mistakes made by the students. This step was really important to do to make the
students confident and aware of the weakness they made. Keeping their spirit motivated was one of
the components of post-teaching. Observation: While the lecturer was teaching, he did observations to
see the students' reactions, moods, and enthusiasm for joining the lecture writing narrative text through
a prose plot. At the end of 5 meetings including the test of the acting or teaching, the lecturer gave the
test and questionnaire to the students, and finally, the lecturer reflected on all processes of acting in the
research, the process was stopped if the criteria of success were achieved, however, the process was
continued and revised all the steps if the criteria of success were not achieved. The criteria of success
in this research were 1) achieving a score of 10 out of 16 based on the rubric scoring system of narrative
generic structure 2) the students had a good spirit of learning 3) the students understood the lecture
easily 4) The students became happy and skillful to write the narrative text.

CONCLUSION and DISCUSSION

The result of observation in meeting 1 was found that most students were hard to understand the
components of orientation or expositions, even they were hard answering the question of how to start
writing an exposition. They often started writing exposition by beginning with the word once upon a
time. When they were asked such as the character, the place, the time, or the moment of the story
occurred. They did not apprehend the detail of how they were applied in the orientation or exposition
of the narrative text. The lecturer tried to stimulate their cognition by giving an example of the
characters, the set containing the place, the time, and the moment of the story occurred for a few
seconds, finally, they comprehended how to write orientation or exposition as an important part in
narrative text. While teaching the lecturer explained in detail the components of orientation or
exposition and how to write the correct orientation or exposition. This stage was ended by assigning
the students to write an exposition of the narrative text with various topics based on their preferences.
In post-teaching, feedback on the students” work of writing exposition was given. The feedback and
evaluation are based on Table 2. The results of the evaluation of the orientation of narrative text are as
follows:

200



International Journal of Educational Research Review

Table 3: Evaluation Result of orientation (exposition)

No Students “initial Orientation Score
1 And 3
2 Don 4
3 Al 4
4 Ton 4
5 Jon 3
6 Sre 4
7 Chin 3
8 End 3
9 Mar 4
10 This 3
11 Yan 3
12 Sas 4
13 Af 4
14 Ell 3
15 Ed 2
16 Din 4
17 En 4
18 Yan 4
19 Ar 4
20 Zan 3

Table 3 showed the score of the assignment of the students after being taught to write
orientation of narrative using prose plot. Could be analyzed statically the mean score between the score
given by the lecture before being taught by using a prose plot (Table 1) and after using a prose plot in
the writing orientation of the narrative text. The differences in mean scores are as follows:

Table 4: Writing orientation before and after using plot of the prose

VAR00002 N Mean Std. Deviation Std. Error Mean
VAR00001 1.00 20 2.1500 98809 22094
2.00 20 3.6000 59824 13377

The mean score of orientation in the narrative text before being taught using prose plot was
2.1500 while the mean score of orientation in narrative text after being taught by using prose plot was.
3.6000. It could be concluded that the prose plot could improve the students’ capability in writing
orientation. This is also supported by the enthusiasm and spirit of the student in learning to write
narrative text, they looked happy at the end of the learning.

The result of observation in meeting 2 was found that most students were hard to
understand how the conflict must be written in writing narrative text. After being asked about the
function of the protagonist and antagonist characters and the opposite characterizations made by the
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author, they began to understand how to write the conflict. In addition, they were enthusiastic to ask
more questions during the lecture. The learning tone in the class began lively even though they were
eager to discuss with each other how to write complications in narrative text. This stage was also used
by the lecturer to give an assignment to the students to write the conflict in the narrative text. In post-
teaching, feedback and evaluation were given, after all, students collected the assignment. The result of
the evaluation canbe seen as follows:

Table 5: Evaluation Result of complication (Conflict)

No Students “initial Problem/Conflict Score
1 And 4
2 Don 4
3 Al 3
4 Ton 4
5 Jon 4
6 Sre 4
Chin

8 End 3
9 Mar 3
10 This 4
11 Yan 4
12 Sas 4
13 Af 4
14 Ell

15 Ed 4
16 Din 3
17 En 4
18 Yan 3
19 Ar 4
20 Zan 4

Table 5 showed the result of an assignment given by the lecturer to write the conflict, it could be
analyzed statistically by comparing the score being given by the lecturer before applying the prose plot
and the scores after applying the prose plot on Table 4. The result of the statistical analysis is as follows:

Table 6: Writing conflict before and after using the plot of the prose

VAR00002 N Mean Std. Deviation Std.Error Mean
VAR00001 1.00 20 1.9500 75915 .16975
2.00 20 3.6500 48936 .10942

The outcome of statistical analysis compares the score of the writing of conflict in the narrative
text given by the lecture and the score of the writing of conflict in narrative text after being taught by
using prose plot. It was found that the mean score of writing conflict in writing narrative given by the
lecturer was 1.9500 while the score after being taught by using prose plot was 3.65000. It could be
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concluded that the prose plot theory could help the students improve the writing of conflict in narrative

text.

The observation result of meeting 3 was described as follows: it was found the understanding
of climax was interpreted wrongly by the students. They thought the climax was dealing with
satisfaction only, however, the climax was how the conflict ended. it could drive the feeling of
satisfaction or the way around. After the lecturer explained the theory of how the climax was written in
narrative text, they felt they misunderstood writing the climax. The never thought the climax was the
turning point of the story. What they knew was the climax was dealing with satisfaction feeling. In
doing the assignment, it was found some students fail to write the climax yet most of them wrote the
climax correctly. Here was the result of the evaluation of the students’ text of climax.

Table 7: Evaluation Result of Climax

] l E R E International Journal of Educational Research Review
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Students ‘initial
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Table 7 indicated the score of the assignment after applying prose plot theory to writing narrative text.
The statistical analysis between the score given by the lecturer before applying prose plot theory and after
applying prose plot theory to the Tables are found as follows:

Table 8: Mean score before and after using the prose plot in writing climax

VARO00002 N Mean Std. Deviation Std. Error Mean
VAR00001 1.00 20 1.7500 .55012 12301
2.00 20 3.5000 .68825 15390

The statistical computation can describe that the mean score of writing climax given by the lecturer in a
preliminary study before using prose plot was 1.7500, while the score of writing climax after applying prose
plot theory was 3.5000.1t could be concluded that the prose plot theory could improve the students ’capability
in writing climaxes in narrative text.

The meeting 4 results were described as follows; the resolution or solution wasnot so difficult to be
accepted by the students. They directly understood when the lecture explained the ending of the story was
the sameas the denouement. This could be a happy, sad, or tragic ending. At meeting 4 the students' responses
to learning to write narrative text became interested and a lot of questions were asked to the lecturer. It was
quite different from the mood when the preliminary study did. When the assignment was given they
responded positively and directly did without asking questions. The result of the assignmentcould be seen as
follows;

Table 9: The result of the resolution evaluation

No Students “initial Illustrations of  resolution or
solution
1 And 4
2 Don 4
3 Al 4
4 Ton 4
5 Jon 4
6 Sre 4
7 Chin 3
8 End 4
9 Mar 4
10 This 4
11 Yan 4
12 Sas 4
13 Af 4
14 Ell 4
15 Ed 4
16 Din 3
17 En 3
18 Yan 4
19 Ar 4
20 Zan 4

Table 9 indicated the score of students' assignments after being taught to use prose plots in writing
narrative text. From that result could be computed statistically to see the difference between the mean scores
of students' work given by the lecturer before applying the theory of prose plot and the scores after applying
the prose plot. The result of the computation is as follows:
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Table 10: Before and after using plot of the prose in writing resolution

VAR00002 N Mean Std. Deviation Std. Error Mean
VAR00001 1.00 20 2.1500 36635 08192
2.00 20 3.8500 36635 08192

The result of statistical computation indicated that the score given by the lecturer in the preliminary
study was 2.1500 while the students' mean score after applying prose plot in writing resolution in the narrative
text is higher than before applying prose plot. It was 3.8500. It means prose plot theory could improve the
students’ capability in writing narrative text, Furthermore, the students learning mood is raised constantly.
They felt easy in writing narrative text and had various questions beginning from the lecturer’'s begun up to
the end of the lecture. After the assignment was given entirely and the result analyzed completely, the test of
complete narrative text containing orientation, complication, climax, and resolution was given.

The result of the test was as follows:

Table 11: Students' score on narrative text after applying prose plot

No Students “initial Orientation Score Problem/Conflict Score Ilustrations  of climax  Solution/ Resolution Total and
Score Score conversion score
1 And 4 4 4 4 16
2 Don 4 4 4 3 15
3 Al 4 4 4 3 15
4 Ton 4 3 4 4 15
5 Jon 3 3 4 3 13
6 Sre 4 4 4 3 15
7 Chin 3 3 3 3 12
8 End 3 4 4 4 15
9 Mar 4 3 3 4 14
10 This 4 4 4 4 16
11 Yan 4 4 3 3 14
12 Sas 4 4 4 3 15
13 Af 3 4 4 4 15
14 Ell 4 4 4 3 15
15 Ed 3 4 4 4 15
16 Din 4 4 4 4 16
17 En 3 4 3 3 13
18 Yan 2 4 4 3 12
19 Ar 4 3 3 4 14
20 Zan 4 4 3 4 14

Table 11 in total conversion score indicated that all students joining the class to be the subject of the
research passed the passing grade (10) determined by the English Department of the College of foreign
languages. While on the preliminary study, only 4 students could exceed the passinggrade 10. It showed that
the prose plot could improve the students’ capability in writing 1 course or narrative writing. This also could
be computed through statistics to see the difference in mean scores between the students' capability in writing
narrative text, before and after using prose plot.

From the result of the acting and observation steps, the researcher decided to stop the circle of the
action research or one circle of action research was enough. This was due to the perfect results of the
assignments and test scores as well as the response of the students learning in the class. The scores of
assignments from Table 2 up to 6 and the test score in Table 7 exceeded the scores given by the lecturer before
action research was done or before applying the prose plot theory to initiate the students writing narrative
text. Furthermore, from the questionnaire distributed to the students and the observation done by the lecturer
while teaching in the class, most of them responded positively. It could be seen from the following result of
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the questionnaire; the questionnaires were given to the 20 students joining the writing 1 or narrative writing
course. The goal of this questionnaire was to know whether the method of teaching narrative witting by using
prose plot 1) is an interesting method 2) Easy to make them understand 3) Helpful to write narrative text 4)
Make them enthusiastic to learn and do writing narrative text 5) easy for them to write narrative text. The
result of the questionnaire is summarized as follows; question 1;20 % percent of students said the prose plot
method was not interesting while 60 % percent of students said it was interesting and 20 % students said it
was really interesting. Question 2; 80 % percent of students said it was easy to make them understand.
Question 3; 30 % percent of students said did not help them to write narrative text while 70 % percent said it
was helpful for them to write narrative text. Question 4; 80 % percent of students said it made them
enthusiastic to learn and do writing narrative text. While 20 % percent said it did not make them enthusiastic
to learn and do writing narratives. Question 5; 80 % percent of students said the plot of the prose makes them
easy to write narrative text. While 20 % percent of students said it did not make them easy to write narrative
text. Teaching is the process of transferring knowledge to the students and learning is the way how to change
the student’s capability to be better. Teaching and learning must always be improved to adapt the
development of the way the students think and the development of teaching methods. Choosing the
appropriate method of teaching can really help the progression of teaching and learning. Teachers’ burden
will be less and students’ advancement will be maximal. The changes in teaching methods, choosing
appropriate material, keeping attention to the student’s behavior, controlling the students” progress, and
monitoring students” development must always be done by the teachers. The test results are not the only way
to see the students’” improvement. There are many ways of how teaching kinds of narrative text. Many
researchers in previous research used media such as pictures, picture stories, clustering technic, etc. Those
technics cannot really activate students’ prior knowledge, as the media used are not reflected the content of
how the narrative text has to be written. The narrative text is a type of text that demands to attract the reader’s
mind to be more suspicious toward the content of the text. A prose plot is a model of writing narrative text
containing a complete component that makes the writer easy to narrate the story such as exposition,
complication, climax, falling, and denouement. By understanding well prose plot, it will certainly make the
students easy to understand and improve their skills in writing narrative text.

Writing is one of the productive skills such as speaking, and the ways of teaching how to make the
students easy to understand must be facilitated well by the teachers. Many methods are provided completely
by the pedagogy books yet the choice of the method has to be selected strictly. Prose plot Freytag model is one
of the complete and easy ones to give the model of writing narrative text and improve the student’s skill in
writing narrative text. The Improvement of writing narrative text could be achieved by applying a certain
pedagogical method preferred by the students. Researchers should not hesitate to choose across the genre to
get a model of writing such as this present research. The researcher in this research used the literary genre
focused on the plot of the prose to teach narrative writing skills by applying action research, the result of the
research showed most of the students who applied the plot of the prose got improvement in writing narrative
text. It is recommended to other researchers develop research concerning writing through the drama or poetry
genre, as other literature genres have not been used as media for improving the writing genre.
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