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 The current research aims to investigate the relationship between lifelong 
learning and social emotional learning. Study group consists of 590 university 
students (390 females, 200 males) studying in different undergraduate programs 
in University of Sakarya, Faculty of Education in the Fall Term of 2015.In this 
research, relationships between the variables of lifelong learning and social 
emotional learning were investigated. Pearson Product Moment Correlation, 
Partial Correlation methods were utilized so as to investigate these relationships. 
As consequence of the research, lifelong learning and social emotional learning 
scores were correlating significantly. According to these results, it can be 
discussed that social emotional learning which can be explained as the 
behavioural reflection of social and emotional skills in a systematically and 
consistent way, has a positive relationship with lifelong learning which can be 
defined as all kinds of learning including formal or informal through one's life. 
Results are discussed within the context of the associated literature. 
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INTRODUCTION 

Learning is an activity to create one's experiences and to convert the experiences into information, 
skills, attitudes, beliefs, values, emotions and feelings, and a process of entegrating the conslusions of this to 
one's life (Jarvis, 2004). Learning may happen in any time or place, besides being an activity as one's 
conducting oneself. Learning may occur occasionally during a purposeful activity or be a planned and 
intentional action (Apps, 1979; Tremlett, 1999). In today's world, new information explosions impose lifelong 
learning to individuals to be up-to-date in their education or professions. Being a lifelong learner as well as 
being reformist, innovative and competitive is an experience dwelled by each person from every occupation 
or education level (Dunlap; 1996). All learning types of an individual so as to develop one's information, 
skills and competence in terms of personal, civic, social and employment are identified as lifelong learning 
(European Commission, 2002; Leone, 2013). Lifelong learning is an education concept which is quite popular 
in western countries and applied by both national and international organisations. Therefore, lifelong 
learning skills, attitudes and the education system itself provide a way to keep up with the speed of modern 
transformation (Murphy, 1999). Social emotional learning which is investigated in terms of the relationship 
with lifelong learning comprises of the systematical depelopment of the skills helps the individual to be able 
to use these skills  in both social and learning environment (Ragozzino ve Utne O’Brien, 2009; Brian ve 
Sabina, 2013). Social and emotional learning is identified as a process of gaining necessary information, 
skills, attitudes and beliefs to be able to identify and manage emotions, care about someone else, making 
sensible decisions, behave ethically and responsibly, maintain positive relationships and avoid negative 
behaviours (CASEL, 2003; Elias ve diğerleri, 1997). Arslan (2015) found that the relationships between social 
emotional learning and educational stress were negatively associated and  correlation analysis showed that 
sub scales of educational stress pressure from study, workload, worry about grades, self-expectation, and 
despondency related negatively associated with social emotional learning. Jarvis (2006) stated that the 
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expression of "lifelong learning" is widely utilized to identify the intentional activities of individuals who 
have the intention of increasing one's information level, developing and updating skills and changing the 
attitudes about their lifespan. Besides, lifelong learning includes adult education, independent learning, 
agricultural education, business and labour force education programmes, parent education, post secondary 
education, pre retirement and post retirement education, remedial education, professional education but it is 
not limited to these education types (Apps, 1979). Application and development of formal and informal 
educational facilities and educational activities both inside and outside of traditional educational activities 
are in the scope of lifelong learning. In this context, although there is a lack of consensus about what lifelong 
learning exactly represents, there is a widely appreciated reconciliation that lifelong learning includes 
multible learning models wihch lasts during one's lifespan (Abukari, 2005; Bolhuis, 2003; Bryce, 2004; Candy, 
2000; Deakin Crick, Broadfoot ve Claxton, 2004; Friesen ve Anderson, 2004; Hager, 2004; Livingstone, 2001; 
Smith ve Spurling, 2001; Tuijnman, 2003). The context of lifelong learning may vary widely in terms of time, 
place and individuals as expressed beforehand (Trudel, Callary, and Werthner, 2011). In this context, an 
explanation demonstrating time and learning concept spontaneously is given in Handbook of Pulman 
Principles (2002). According to Pulman (2002), lifelong learning is a cycle which starts early ages and 
continues  through adulthood and a process including all the stages of formal and distance education 
regardless of any kind of certification. According to Sutherland, lifelong learning is explained as infinity in 
learning (Rogers, 2006). Social and emotional learning structure covers the definitions of non-academic or 
human skills which aim to provide individual's psychological happiness and social functions (Goleman, 
1995; Trina, 1998). Social and emotional learning includes the competencies of capability in utilizing some 
actions and behaviours of some social tasks and positive development processes (Haggerty, Sherrod, 
Garmezy ve Rutter, 1994; Trina, 1998). Identifiying  and managing feelings, self management, being 
empathetic to others, management of relationships, solving  interpersonal conflicts and social problems are 
the skills of social and emotional learning (Trina, 1998). Social and emotional learning comprises of 
systematical and consistent teaching of social and emotional learning skills to children and teenagers. 
Another purpose of social and emotional learning is to promote one's goodness and avoid one's possible 
health problems (Greenberg, O'Brien, Weissberg ve diğerleri, 2003; Whitcomb, 2009). Social and emotional 
learning is a process that childen and adults improve necessary skills, attitudes and values to gain social and 
emotional competencies (Elias ve diğerleri, 1997; Strum, 2001). According to another alternative description, 
this structure is a process of getting basic competencies so as to identify and manage feelings, set and reach 
positive goals, care about others' thoughts, establish and maintain positive relationships, make responsible 
decisions, and maintain interpersonal relations (Durlak ve diğerleri, 2011; Young, 2014). Individual's 
comprehending, managing and explaining life tasks of their social and emotional aspects means that they 
can utilize skills such as learning, setting relations and solving everyday problems (Elias ve diğerleri, 1997; 
Strum, 2001). According to Collaborative for Academic Social and Emotional Learning (CASEL), social and 
emotional learning comprises of improving social and emotional learning competencies (CASEL, 2005; Long 
ve diğerleri, 2015). CASEL identified five social and emotional learning elements in terms of cognition, effect 
and behaviour competencies (CASEL, 2005; Pikul, 2015): 

• Self awareness: Ability to identify definitively one's feelings, thoughts and effects of behaviours.  

• Self management: Ability to regulate effectively one's feelings, thoughts and behaviours in different 

situations 

• Social awareness: Ability to take other's perspective and empathize with them so as to understand 

social norms of behaviours and define family, school and community. 

• Relationship skills: Ability to set and maintain healthy and valuable relationships. 

• Responsible decision making: Ability to make constructive and respective choices in terms of personal 

behaviour and social interactions. 
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METHOD 

In this research, relationship between lifelong learning and social emotional learning was investigated 
by the help of some statistical methods. Sampling method of this investigation is  specified as " convenience 
sampling" because of the fact that it is the most appropriate sampling method in terms of reaching to the 
necessary participants (Büyüköztürk, Kılıç, Çakmak, Akgün, Karadeniz ve Demirel, 2009). In 2014-2015 
education term, 200 males and 390 females (590 participants) participants from different undergraduate 
programs of Sakarya University Education Faculty were included in this research. Demographic features of 
the participants are demonstrated in Table 1. 

Table 1. Demographic Features of Participants 

Variable Number Percent 

Gender 

Male 200 34.0 

Female 390 65.9 

Age 

18-21 472 80.0 

22-25 105 17.7 

26-36 13 2.2 

Level of Grade   

1.grade                           184              31.1 

2.grade 240              40.6 

3.grade 99              16.7 

4.grade 67              11.3 

Total 590              100 

In this investigation, Lifelong Learning Scale (2015) which was adapted to Turkish by Arslan and 
Akcaalan was used to determine the participants' lifelong learning level. Moreover, Social and Emotional 
Learning Scale (2013) which was adapted to Turkish by Arslan and Akın was used to determine the 
participants's social and emotional learning level. The relationship between lifelong learning and social and 
emotional learning is examined in this research. SPSS 22.00 statistical package program was utilized in each 
stages of the data related to the research. Pearson Product Moment Correlation method was used to 
investigate the relationship between these variables. 

FINDINGS 

Detailed findings and comments of statistical analyses related to the relationship between lifelong 
learning and social and emotional learning are presented in this part of the investigation. Relationship 
between lifelong learning and social and emotional learning levels of university students and, Pearson 
Product Moment Correlation analyse results to determine the magnitude and directions of the relationship 
were demonstrated in Table 2.  
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Table 2. Corelation Analyse Results of Relationship between Lifelong Learning and Social and 
Emotional Learning Levels of University Students  

 LLL TD PR SR  
1. LLL  1     
2. TD  .49** 1    
3. PR  .42** .54** 1   

4. SR  .46** .60** .56** 1  

Mean  43.53 22.78 27.98 27.66  

Standard 
Deviation 

 5.62 3.64 4.47 4.01  

Not: LLL= Lifelong Learning Level, TD= Task Description Level, PR= Peer 
Relationship Level, SR= Self Regulation Level. 

** p< .001 

Table 2 demonstrates that there is significant relationship between participants' lifelong learning level 
and sub dimensions of social and emotional learning level; task description, peer relationship and self 
regulation. According to the Table 2, there is a positive direction relationship between lifelong learning and 
task description (r= .49,  p< .001), peer relationship (r= .42, p< .001) and self regulation (r= .46, p< .001).  

CONCLUSION 

The main problem of the research was to investigate if there is any the relationship between lifelong 
learning and social and emotional learning levels of university students. It is aimed to determine the 
relationship between lifelong learning and social emotional learning of individuals. There has not been any 
investigation found in the related literature examining the relationship between lifelong learning and social 
emotional learning. In this context, the relationship between lifelong learning and sub dimensions of social 
emotional learning -task description, peer relationships and self regulation- was examined. Positive 
relationship between lifelong learning and task description, peer relationships and self regulation sub 
dimensions of social emotional learning in university students was determined and demonstrated in Table 2. 
According to these findings, it can be claimed that lifelong learning which is taken into consideration as 
formal or informal learning embracing all life of individual is in theoretically significant relationship with 
social and emotional learning. Task description sub dimension is relatively in higher relationship with 
lifelong learning. Therefore, development in social and emotional learning field may contribute lifelong 
learning level. The current research was applied by the participation of the students who studied in Sakarya 
University Educational Faculty. That the following investigations' application with the people who are in 
various growth processes may be beneficial in terms of generalizability of the results. Moreover, the 
relationship between lifelong learning and social emotional learning may be examined involving different 
variables. Experimental and qualitative investigations of the relationship between lifelong learning and 
social emotional learning may contribute seriously to understand the relation of these variables. 
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